Introduction
We can cause or contribute to various moral problems in our daily lives due to our inability to say no in the face of certain demands. By not saying no, we might hurt the feelings of family members, serve as agents of situations of harassment and embezzlement at work, or even cause increases in social crime (Kemp, 2006) . Considering all of the above, the ability to say no when faced with demands possibly posing moral consequences becomes a problem that needs to be addressed in terms of morality in all of its dimensions. One concept in which we can address this problem in terms of morality in all of its dimensions is character.
All characteristics of moral anatomy are important for their potential to affect moral behavior. According to Aquino, Freeman, Redd, Lim, and Felps (2009) , moral behaviors are actions showing social reactions to others' interests and needs. Decisions about which behaviors are moral and which are not are shaped by situationist, subjective, absolute, or exceptional ethical perspectives (Forsyth, 1992; Forsyth & Berger, 1982) . By contrast, moral reasoning refers to an individual's process of dealing with moral dilemmas (Derry, 1989) . During that process, individuals strive to define, classify, and evaluate moral dilemmas that they experience and ultimately resolve their dilemmas by making decisions at pre-conventional, conventional, and postconventional levels (Elm & Nichols, 1993; Selcuk, 2012) . From a similar perspective, moral values can be defined as principles, ideas, and living standards that affect decision making about moral dilemmas and shape behavior subsequent to those dilemmas (Halstead & Taylor, 1996) . As part of an individual's identity, moral identity refers to the importance of moral values, moral goals, and moral virtues to an individual (Hardy, 2006) . Formed in the mind as part of the internalization of moral identity, characteristics of moral identity are reflected as personal actions toward others symbolically (Shao, Aquino, & Freeman, 2008) . Somewhat differently, moral personality refers to the chronic accessibility of moral schemas toward ensuring the activation of moral knowledge (Lapsley, & Narvaez, 2004) . It is a complex, threedimensional pattern formed by in-born traits such as reliability, agreeableness, and openness to experiences that support and maintain one's moral life, as well as characteristic adaptations such as moral motive, purpose, project, value, defense mechanisms, and self-defining life narratives (e.g., who was I yesterday? Who am I today? Who am I going to be tomorrow?) (McAdams, 2009) . Reflecting individual differences in inclinations of moral behavior (Malti, & Krettenauer, 2013) , moral emotions are felt for the benefit or well-being of society or at least one individual in that society (Haidt, 2003) . By contrast, meta-moral characteristics, though not inherently moral, are required for moral functioning; examples include self-control, tenacity, social orientation, conformance to external standards, and self-respect (Berkowitz & Bier, 2005 : Berkowitz, & Grych, 1998 . All of these characteristics of moral anatomy also act as components of an individual's character structure.
Components of character structure can affect various behaviors in daily life. As Berkowitz and Bier have pointed out, some behaviors affected by character in daily life are related to moral issues (2004) . These moral issues can contain morally unacceptable impositions that expose the moral dilemma of either accepting them or saying no. In that sense, the skill of saying no should be redefined from a moral perspective. For this, we may make use of the definition of the skills of saying "no" by Aslan and Ozcebe (2008) . In this sense, the skill of saying "no" can be defined as an individual's capacity to say no of his or her own will to demands faced in daily life that pose a moral dilemma or conflict.
Redefining the skill of saying no from a moral perspective is necessary to reemphasize the moral significance of that very skill. At the same time, that definition is insufficient for developing a more in-depth understanding of the moral aspects of the skill. In response, investigating the skill of saying no in terms of moral anatomy is thought to contribute to competence in the matter. Among the reasons why, the skill has moral aspects (Kemp, 2006) and is a skill of refusal promoted during character education (Berkowitz, & Bier, 2004: 73) . This study of class teacher candidates in particular was motivated by the consideration that class teacher candidates are required to professionally model character to students in critical periods of character development (O'Sullivan, 2004) and promote the skill of saying no among them, as dictated by life sciences curricula (Yetkin, & Dascan, 2010) .
For all of the above reasons, this study aimed to investigate class teacher candidates' skill of saying no when faced with moral dilemmas experienced in their professional lives, as they relate to components of moral anatomy. To that end, answers to the following questions were sought:
• What do class teacher candidates think of their skills of saying no when faced with moral dilemmas? • Which components of moral anatomy can explain the skill of saying no when faced with moral dilemmas? • Other than components of moral anatomy, what factors can explain the skill of saying no when faced with moral dilemmas?
Method

Research Design
This research was conducted according to a phenomenological design (Creswell, 2013; van Manen, 2014) . In short, phenomenology focuses on the experiences of individuals as the sources of all information (Husserl, 2012) . Accordingly, this study focuses on how class teacher candidates who have experienced the phenomenon of saying no evaluate their skill of saying no when faced with demands involving moral dilemmas in their professional lives.
Study Group
Participants were selected among volunteer class teacher candidates in an education faculty in Turkey who have experienced the phenomenon of saying no. A total of 25 class teacher candidates-11 women and 14 men-participated, of whom three were first-grade teacher candidates, seven were second-grade teacher candidates, and 15 were fourth-grade teacher candidates.
Data Collection
Data were collected via semi-structured interviews conducted with case study texts containing moral dilemmas related to the ability of saying no. The case study texts were prepared based on data obtained from the literature and from interviews conducted with three class teachers. Moral dilemmas in two of the cases were derived from real events experienced by the teachers interviewed. Six case study texts drafted were submitted for expert opinion, and in line with changes made to accommodate expert opinion, it was decided that the cases for data collection would indeed cause the teachers to experience a moral dilemma, as intended. Before proceeding with the primary application, pilot interviews were conducted with three class teacher candidates about the uniqueness of the cases in terms of their clarity and possibility for respondents to say no within them. After the pilot interviews, one of the cases was excluded for being too similar to another case.
Data Analysis
In this study, data obtained in line with the case studies were analyzed with thematic analysis (Braun, & Clarke, 2006) . Two basic themes were obtained regarding factors affecting the skill of saying no: moral anatomy and other factors. Whereas subthemes of moral anatomy were congruent with components of moral anatomy identified in the literature, subthemes of other factors were discovered in the study itself.
Validity and Reliability
To ensure the validity of the research, the expert opinions of teachers serving during and after case preparation were obtained and accommodated in the final version of the texts. The expert review strategy was used in preparing the data collection tools, in which the opinions of both practicing teachers and experts working as academics were obtained. The report created as a result of the research was submitted to participating teachers for confirmation (Creswell, 2013) . Purposeful sampling was applied in selecting participating class teacher candidates. Semistructured interviews were conducted with class teacher candidate volunteers who confirmed during preliminary interviews that they had experienced difficulty with saying no in their daily lives. Inter-coder reliability was reviewed during data analysis under the scope of reliability strategies, in which the formula Reliability = Number of agreements / Total number of agreements + disagreements was used (Miles, Huberman, & Saldana, 2014) . Inter-coder reliability was calculated to be .85.
Findings
Professional Moral Dilemmas and the Ability to Say No
The views of class teacher candidates on their skill of saying no in the face of professional moral dilemmas appear in Table 1 . Table 1 shows, class teacher candidates were able to say no in regard to their personal interests. The demand that they accept most concerns their change in role, and the only dilemma that they fail to resolve concerns moral dilemmas related to close relationships.
Factors Related to the Skill of Saying No in the Face of Professional Moral Dilemmas
Factors related to class teacher candidates' skill of saying no amid moral dilemmas involving legal issues appear in Figure 1 . Figure 1 shows, whereas class teacher candidates said no primarily due to moral reasoning and educational concerns, they accepted demands mostly due to moral emotions and having had similar experiences. One participant named Rabia, who said that she would not accept the demand given the potential harm to her, performed moral reasoning at the pre-conventional level. By contrast, another student named Soner said that he would accept the demand due to the moral emotion of pity and having had similar experiences. Another student, Ozan, said that he would not accept the demand given his professional responsibility; however, he reported having a moral dilemma due to having had similar experiences and empathy. He said that he would accept the demand by performing moral reasoning at the pre-conventional level. By contrast, Ercan approached the issue from a critical perspective-namely, at the level of description and evaluation-and said that he would accept the demand. Examples of the class teacher candidates' views appear below: In the end, you are the person in charge. . . . I can see and understand how hard his situation is. Therefore, I mean, I cannot currently answer the question. However, if I imagine myself in the situation, then I would most probably accept it, assuming that it is in the countryside and that the incident would not be exposed much. (Ozan) Maslow has a hierarchy of needs. Now, the first need is to eat and drink, and Maslow always says that the one at the bottom cannot be sacrificed for the one at the top. However; the one at the top can be sacrificed for the one at the bottom. In other words, for example, the need of school and education is at the second and third tiers. . . . So, I would be sacrificing the second and third for the first. Figure 2 reveals, compared to other factors, characteristics of moral values, moral emotions, and moral identity make it easier to say no in vertical professional relationships. Educational beliefs seem to be more influential in accepting demands than other factors. Erkan, who says that he will say no to the demand, also says "I would never accept the demand, because I tell my students that I will hold an examination, and I do it. I know the first three. All that I need is to know that. I cannot accept any impositions from the principal. If I did, then I would contradict my understanding of education, my personality, and my honesty." As Erkan indicates, he considers his word to students to be important in terms of his moral identity in terms of internalization. At the same time, Selcuk said, "My decision would most probably be in that direction since the principal also wants it that way. The involvement of the principal is the most probable factor," thereby stressing that his subordination to authority influenced his acceptance of the demand. Teacher candidate Isik said that though she would experience a dilemma in terms of metamoral characteristics, she cared about being fair in terms of moral identity and expressed that view several times in terms of moral personality, as well as would say no to the demand for reasons of consistency. She stated:
Now, if you think of the success of the school, then you must choose the students who you trust. . . . However, I want to be a person who cares about honesty. . . . So, I can't decide right now. In the end, it is an examination, and it is not a big deal. Let the first three [students] go and take it. I should not be unfair . . . because I am a person who always expresses that [I should not be unfair]. If I were unfair to those little children entrusted to me, then I would very much contradict myself.
Meanwhile, Murat believes that he should not accept the demand in consideration of the moral emotions of conscience and moral values. He explained why he would accept the demand in light of his belief in success and the continuity of success:
I also would like to choose these students, the three most successful students . . . , because they are the students with the highest overall success level. . . . I mean, I would consider it conscientiously. I gave them a written examination. In the class, I told them that only those who would succeed would be considered. We know that, too. It may be unfair, and I may experience a conflict in that respect. However, if I reconsidered, then I would choose those students again.
Factors affecting the class teacher candidates' skill of saying no to moral dilemmas involving personal interests appear in Figure 3 . As Figure 3 illustrates, the ideology of the class teacher candidate is a more important factor in saying no to moral dilemmas involving personal interests. When it comes to personal interests, characteristics of moral emotions and moral identity make it easier to say no, whereas meta-moral characteristics can be more influential in their accepting the demand. Teacher candidate Sati said that when it came to her personal interests, her ideological ideas and moral identity would be determinants in her saying no. By contrast, Murat expressed that in terms of a meta-moral characteristic, he might accept the demand because personal success was important to him. At the same time, Ercan first considered not accepting the demand in consideration of how others would perceive how that decision symbolized his moral identity and later expressed that he would accept the demand in light of his social orientation to personal success. Responses from other candidates appear in what follows:
I wouldn't accept [the demand]. I wouldn't become an assistant principal, either. If it doesn't comply with my ideas, then I wouldn't become a member just to be an assistant principal. . . . My ideas are not for sale. I probably wouldn't sell out my ideas: not probably, but definitely. Today's Sati wouldn't sell out. Today's Sati has a conscience. (Sati) According to Machiavellian thought, everyone more or less strives to achieve his or her personal interest, because that is how the system works. Figure 4 shows, participants expressed that the demand would be accepted as part of a moral dilemma involving changes in role, mostly due to their having had similar experiences. They explained their ability to say no amid a change in role mostly in light of their moral reasoning and educational beliefs. Duygu expressed that she was influenced by the thoughts of a professor who was her role model and that she could say no to the respective demand given her educational beliefs: I once had a professor. In our first class, he said, "These are your KPSS [Public Personnel Selection Examination] Orhan said that he would accept the demand due to having had similar experiences, as well as due to his educational belief in the ineffectiveness of teaching practice and his moral reasoning at the pre-conventional level. He later explained that he would say no considering the punishment that he might face as a result of his moral reasoning at that level under the scope of his professional responsibility. By some contrast, Pervin was inclined to say no given the adverse consequences caused by accepting the demand. Later, Pervin said that it would be more morally right to accept the demand given the conditions of teacher candidates. Omer, however, sought to justify the demand and, having had similar experiences, said that he would accept it by trying to make it look logical. Other participants weighed in, as follows:
I would accept [the demand], because those things happen. I don't find the internship very efficient. . . . If I accepted, then I wouldn't be able to explain it when the inspectors came. If they filed a complaint, then I would lose my job or receive a warning. I can't afford to do that. (Orhan)
We should be a little more realistic considering that KPSS studies would be interrupted or supporting school classes would be interrupted. Our job seems to entail that, but no matter how great the teaching practice is or how much he [teacher candidate] participated in the school activities as an intern teacher, he would not be able to become a teacher if he can't succeed in KPSS. If that is what really matters, if the current circumstances involve that, then I would find doing it more acceptable. As shown in Figure 5 , the class teacher candidates stated that they would say no to demands posing a moral dilemma in close relationships mostly in the context of moral values and moral emotions, yet would accept the demand mostly due to relational concerns. Some class teacher candidates, by contrast, thought that they would fail to resolve the dilemma in the case of a close relationship. For instance, although Selcuk was first inclined to decline the demand, he later said that he would accept it in order not to lose his friend. Erkan, however, described how his moral project was influential in his saying no, largely as an indicator of his moral personality. Their views are as follows:
I most probably would accept it [the demand]. Naturally, my friend is important. I mean, he is a friend; I wouldn't wish to see him in a bad situation. If I did not accept, then I would lose my friend. That would destroy our friendship. Also, he could lose his job because of me. Plus, it would not be normal to feel remorse about it. (Selcuk) I would say no, because I always have a project in my mind. If I am appointed to a town school in which I have always wanted to work, what I will do first is stage a play and meet the children's and the school's basic needs with the proceeds of the play, if the school is not in a bad condition, which I hope it is not. (Erkan) Sukran first mentioned her mutual interest and was inclined to accept the demand by way of moral reasoning at the conventional level. Failing to resolve the moral dilemma that she had experienced due to her honesty and moral emotions, she expressed the following view: This is a very hard question. . . . I mean, I think that they would do the same if I asked it of them. . . . Also, we got this money by gaining people's trust. I mean, later someone will definitely ask, "What did you do? Did you succeed? . . . He would face a wage garnishment order, but I couldn't afford to see him sad. But what about the children? . . . The children couldn't take it. . . . I really don't know. I would be torn between the two. I can't decide right now.
Discussion, Conclusion, and Recommendations
Among the results of this study that investigated class teacher candidates' skills of saying no when faced with professional moral dilemmas, the candidates reported that they would have great difficulty saying no in the case of a change in role. As they explained, the demand imposed upon them in the case study was also imposed upon them by others in the past, which indicates that individuals may find behaviors that they find unacceptable when exhibited by others to be acceptable when they do them themselves. At the same time, moral character requires personal integrity (Davidson, Lickona, & Khmelkov, 2008) . In this study, some class teacher candidates could have experienced a problem in terms of personal integrity, chiefly in respect of their moral character.
Participants also said that they would have no difficulty with saying no due to their ideology, even when in regard to their personal interests. This finding indicates the powerful influence of ideology on decision making, yet does not mean that ideology can always direct moral behavior, as shown in this study. As Spiecker and Steutel (1996) have stated, when ideologies are not shaped by fundamentalist or ethnocentric values, but by moral ones, then they may consistently direct moral values given their strong influence. Plus, as McAdams (2009) has indicated, such is only the case when those ideologies indicate both a desire to lead a consistent life and a moral personality. As such, that some of the participants' decisions deemed morally acceptable derive from ideological considerations other than moral personality can be interpreted to mean that those ideological considerations may lead to immoral behavior.
The failure of some participants to resolve the moral dilemmas that they experience in close relationships such as friendship overlaps Smith's (1998) view that situations in which it is most difficult to say no are those that involve persons who we value. Aslan and Ozcebe (2008) have described reasons for being unable to say no to friends as expressing a desire to be accepted by them. In parallel, participants in this study also stated that they would not say no to their friends out of fear of losing them and due to their reluctance to hurt them and put them in a difficult situation.
Possibly the most basic factor affecting their reactions of saying no in the face of moral dilemmas used in this study is moral anatomy-in other words, character structure. This possibility also verifies Berkowitz and Bier's (2004) idea that responses to various moral issues are shaped by character. According to the results of this study, among factors other than character that affect one's ability to say no in the face of demands, including moral dilemmas, are similarity of experience, educational beliefs, educational concerns, critical thinking skills, role models, religious values, relational concerns, ethical perspective, and ideology. That similar experiences affected participants' views in all case studies indicates that the roles gained, evaluations made, and emotions felt in previous experiences influence decisions made. This study has additionally revealed that reactions to moral dilemmas faced in participants' professional lives may also be affected by educational beliefs; however, the teacher candidates would not say no, even if they are supposed to, due to misguided beliefs concerning success and factors affecting the success.
This study has revealed four fundamental results regarding how character (moral anatomy), at least according to the class teacher candidates, affects behavior in the face of moral dilemmas. The first is that the character induces varying reactions among individuals faced with moral dilemmas. As Berkowitz (2002) has explained, one reason could be that the profile of components comprising character varies from one individual to another. However, components comprising character do not lead only to differences among individuals, but also to the same individual's different reactions to different cases. This finding indicates a secondary characteristic regarding character: that character may fail to demonstrate consistency and prompt different reactions developed depending on the content of the moral issue at hand, since different components of character become prominent in different cases.
As this study has shown, the third possible characteristic regarding character is that two different components of character or two different characteristics of a character component may cause dilemmas in individuals. This finding does not suggest, however, that the fundamental factor causing dilemmas in individuals is only conflict between character components. Apart from that, conflicts between character components and other factors such as similarity of experience also cause various dilemmas in participants. Nevertheless, it is possible that at least one character component is involved in all conflicts experienced.
Some participants stated that they would exhibit immoral behavior due to their meta-moral characteristics-for example, accepting the demands of membership in a professional union that they did not actually support. This finding indicates that meta-moral characteristics may control immoral as well as moral behavior (Berkowitz, & Grych, 1998) . Some participants, by contrast, stated that they would respond by accepting immoral demands in light of moral reasoning at the preconventional level. However, considering explanations made regarding those two components, as well as other components of moral anatomy, it is inaccurate to consider accepting demands presented in the case studies as invariably immoral. For example, in the case study regarding legal issues, the explanations of class teacher candidates who stated that they would accept the demand of families to create appropriate conditions for their children's employment as child laborers indicate that the fundamental factor prompting such behavior in individuals is moral emotion. In that case study, class teacher candidates stated that they would accept the related demand due to moral emotions despite their criminal liability. Considering that moral emotion is a characteristic that distinguishes altruist and selfish individuals (Haidt, 2003) , it is more accurate to say that the reaction does not conform to the codes of ethics in the teaching profession than to say that it is an immoral reaction. Therefore, the fourth characteristic regarding character is that character in a general sense does not lead to behavior contrary to morals, yet could lead to behaviors contrary to professional codes of ethics.
As Kocabiyik and Kulaksizoglu (2014) have pointed out, since the current cultural environment may affect one's moral identity, it may be important to investigate environmental factors that can affect the formation of moral identity. As a finding for that inquiry, the present study indicates that one environmental factor that may influence the formation and activation of moral identity is an environmental reaction to possible behavior. Indeed, some participants in the study stated that they would accept some demands that did not conform to moral values as long as no one saw and that no one would therefore judge them regarding their moral values. Some participants said that they would exhibit the behavior of saying no simply out of fear of environmental reactions to their accepting the demand. Contrary to those participants, whose responses suggest that the symbolization of moral identity dominates, participants in whom internalization is dominant in terms of their moral identity stated that they would not exhibit behaviors contrary to moral values, even if no one saw them enact those behaviors, only because they cared about moral values. That finding overlaps the idea that the internalization of moral identity may be more influential than symbolization in terms of controlling moral behavior (Winterich, Aquino, Mittal, & Swartz, 2013; According to a similar view, individuals are more inclined to think of themselves as others see them when their misconduct has a public aspect. By contrast, when individuals commit a crime in secret, they focus more on the characteristics of the misconduct than how it is perceived (Cohen, Panter, Turan, Morse, & Kim, 2013) . It therefore seems normal that when the internalization of moral identity is dominant, individuals refrain from various behaviors that have immoral characteristics, even if no one sees it, since the internalization of moral personality is a very strong character trait. Yet, Cohen et al. (2014) have stated that very strong character traits are not limited to the internalization of moral identity, but also extend to moral emotions such as guilt and empathy that are powerful moral character traits. That this study's participants referred to moral emotions when explaining possible behaviors that they might exhibit in the face of moral dilemmas in the case studies supports that view.
The findings of this study indicate that only the moral personality component of moral anatomy consistently enables people to say no to demands that are immoral. This trend could be caused by the holistic, consistent, and stable structure of moral personality (Lapsley & Narvaez, 2004) . This factor's powerful impact on possible behaviors can be explained by the ideal self; as McAdams (2009) has written, selfdefining life narratives-a dimension of moral identity-are shaped by questions such as, Who was I yesterday? Who am I today? and Who will I be tomorrow? Answers to these questions also contain self-schemas of possible selves for the past, present, and future. By contrast, possible selves are comprised of an ideal self and a self about which the individuals feels concerned, and individuals can feel better as they approach their ideal selves (Hardy, Walker, Olsen, Woodbury, & Hickman, 2013) . Given all of the above, we suggest that individuals, thanks to the consistent behaviors that they exhibit through their moral personality, can ensure not only social good, but also individual happiness.
Based on the results of this study, class teacher candidates might need to distinguish their moral evaluations based on the characteristics of moral anatomy that they possess and the codes of ethics of the teaching profession. These codes therefore need to be taught in the education faculties of universities so that teacher candidates can act according to codes standardized for professional ethics instead of according to individual evaluations, particularly when they face various moral issues in their professional lives. Otherwise, views on life shaped by moral values should be promoted among teacher candidates, who should be taught to say no when necessary and within the frame of such views on life. At the same time, misguided educational beliefs gained by teacher candidates before they entered education faculties should be identified and corrected in constructivist settings. Considering that moral personality consistently directs individuals to enact moral behaviors, it is possible to suggest that teacher candidates should be encouraged to participate in activities such as community service in which they may strengthen their characteristics of moral personality.
The results of this study reveal that the relationship between components of moral anatomy and the skill of saying no should moreover be quantitatively identified in additional processes. Moral dilemmas that teachers directly experience and their reactions to those dilemmas should also be investigated in terms of moral anatomy. diyebilme becerisini kazandırması gerektiği düşünülünce de bu araştırmanın sınıf öğretmeni adaylarıyla yürütülmesi gerekliliği ortaya çıkmıştır.
Araştırmanın Amacı: Bu araştırmada, sınıf öğretmeni adaylarının meslek yaşamlarında karşılaşabilecekleri ahlaki ikilemler karşısındaki "hayır" diyebilme becerilerinin, ahlaki anatominin bileşenleri açısından incelenmesi amaçlanmıştır. Bu amaç çerçevesinde aşağıdaki sorulara yanıt aranmıştır: Sınıf öğretmeni adaylarının,
• meslek yaşamlarında karşılaşabilecekleri ahlaki ikilemler karşısındaki "hayır" diyebilme becerilerine ilişkin görüşleri nasıldır?
• ahlaki ikilemler karşısındaki "hayır" diyebilme becerileri, ahlaki anatominin hangi bileşenleriyle nasıl açıklanabilir?
• ahlaki ikilemler karşısındaki "hayır" diyebilme becerileri, ahlaki anatominin bileşenleri dışında hangi etmenlerle nasıl açıklanabilir?
Araştırmanın Yöntemi: Bu araştırma fenomenoloji deseniyle gerçekleştirilmiştir. Katılımcılar, ölçüt örnekleme yapılarak, "hayır" diyebilme olgusunu deneyimlemiş gönüllü öğretmen adaylarından seçilmiştir. Araştırmaya, Türkiye'deki bir eğitim fakültesinden 25 sınıf öğretmeni adayı katılmıştır. Araştırma verileri, yarı-yapılandırılmış görüşmelerle toplanmıştır. Yarı-yapılandırılmış görüşmeler, "hayır" diyebilmeye ilişkin ahlaki ikilemler içeren örnek olay metinleri kapsamında gerçekleştirilmiştir. Bu çalışmada, örnek olaylar doğrultusunda elde edilen veriler, tematik analiz yoluyla analiz edilmiştir. Çalışmada "hayır" diyebilme becerisini etkileyen etmenler açısından iki temel tema elde edilmiştir. Bunlar ahlaki anatomi ve diğer etmenler temalarıdır.
Araştırmanın Bulguları: Bu araştırmadan elde edilen bulgulara göre, öğretmen adayları, en çok kişisel çıkarları söz konusu olduğunda "hayır" diyebildiklerini, en çok kabul ettikleri talebin rol değişimiyle ilgili olduğunu ve çözemedikleri tek ikilemin yakın ilişkilerle ilgili ahlaki ikilemler olduğunu belirtmiştir. Öğretmen adayları, hukuki meselelerde daha çok ahlaki muhakeme ve eğitimsel kaygılardan dolayı "hayır" derken; en çok ahlaki duygular ve benzer yaşantı etmenleri nedeniyle talebi kabul etmektedir. Dikey mesleki ilişkilerde "hayır" diyebilmeyi ahlaki değerler, ahlaki duygular ve ahlaki kimlik özellikleri, diğer etmenlere göre daha çok kolaylaştırmaktadır. Talebin kabul edilmesinde eğitimsel inançlar, diğer etmenlere göre daha baskındır. Kişisel çıkarlar içeren ahlaki ikilemlere "hayır" diyebilmede sahip olunan ideolojinin daha belirleyici olduğu görülmektedir. Kişisel çıkarlar söz konusu olduğunda, ahlaki duygular ve ahlaki kimlik özellikleri, "hayır" diyebilmeyi kolaylaştırırken; talebi kabul etmede daha çok meta-ahlaki özellikler belirleyici olmaktadır. Rol değişimi içeren ahlaki ikilemlerde, en çok benzer yaşantılardan dolayı talebin kabul edileceği belirtilmiştir. Katılımcılar, rol değişiminde "hayır" diyebilmelerini daha çok ahlaki muhakeme ve eğitimsel inançları ile açıklamıştır. Sınıf öğretmeni adayları, yakın ilişkilerindeki ahlaki ikilemler içeren taleplere daha çok ahlaki değerler ve ahlaki duygular bağlamında "hayır" diyebileceklerini ve daha çok ilişkisel kaygılar nedeniyle talebi kabul edeceklerini belirtmişlerdir.
